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Course Description

This course is designed to provide educators with the skills required to work effectively with
families, school, and community in creating a safe, positive, and engaging environment to meet the
needs of all learners. The course uses a disability studies lens, focusing on a strengths-based
understanding of families and the influence of social and cultural factors on the lived experience of
disability. Candidates will learn and apply positive behavioral interventions and supports (PBIS) and
functional behavior analysis (FBA) to understand that all behavior has communicative intent and is
open to cultural interpretation, and to develop ways to respond to behavior that are reflective,
proactive and supportive towards students’ growth. There will be a strong emphasis on the
development of cultural competence as candidates learn to understand family systems and family life
stages, transition challenges, the importance of collaborative parent-professional relationships, parent
advocacy, and development of cooperative intervention programs. Additional focuses will include
collaboration, development of communication and active listening skills, problem-solving, and
methods for accessing educational and developmental service delivery systems. Candidates will
demonstrate competence in PBIS strategies such as social-emotional learning, restorative practices,
and trauma-informed healing practices. Candidates will identify services and resources for an
Individualized Transition Plan (ITP), including postsecondary transition.
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mailto:rjez@sandiego.edu
mailto:ggutierrezkarp@sandiego.edu
mailto:mkalyanpur@sandiego.edu
https://calendar.google.com/calendar/u/0/selfsched?sstoken=UUVtRnlGSG52Y1dIfGRlZmF1bHR8N2EwOTAxZmE3MzAyZjU4YWU2YjQ1YjU4MTJiYTY0N2Y
https://calendar.google.com/calendar/u/0/selfsched?sstoken=UVBheFgyLVBIQjJtfGRlZmF1bHR8YTA5N2UyZDJmYjE1ODczN2Y5NmY0YWYwY2NmODU4OTk
https://calendar.google.com/calendar/u/0/selfsched?sstoken=UVBheFgyLVBIQjJtfGRlZmF1bHR8YTA5N2UyZDJmYjE1ODczN2Y5NmY0YWYwY2NmODU4OTk

We see education as a lever for social justice expressed in our commitment to:

1. Diversity & inclusion

2. Changemaking for a more just world

3. Critical Inquiry

4. Internationalization & Global Citizenship

Course Objective/Student Learning Outcome:

Diversity & Inclusion: By the end of the program,students will:

Demonstrate skills required to work effectively with the families, school, and community. (EdSpec TPE
1.5,2.2,24,26,2.7,4.6,4.7; GenEd TPE 1.2; NBPTS 1, 5; [InTASC 3, 5)

Identify a cross section of theories, models, legal and ethical variables relevant to orchestrating learning
across PK-12 settings where individuals with and without individualized education plans (IEPs) are
receiving instructional, social, behavioral and transition life-skill services. (EdSpec TPE 1.5, 2.2, 2.3, 2.4,
2.6, 2.7; GenbEd TPE 4.1, 4.2, 4.5, 5.1, 5.2, 5.4, 5.5, 5.6, 5.8; NBP1S 1, 4; InTASC 1, 5, 6)

Development of cultural competence as candidates learn to understand family systems and family life
stages, transition challenges, the importance of collaborative parent-professional relationships, parent
advocacy, and development of cooperative intervention programs. (EdSpec TPE 1.5, 5.4; GenEd TPE 1.1,
6.4, 6.5, 6.6; NBPIS 1, 4, InTASC 5)

Changemaking for a more just world: By #he end of the program, students will:

Create a safe, positive, and engaging environment to meet the needs of all learners. (GenEd TPE 1.8, 2.1,
22,24,24,25,2.6,4.1,4.2,4.5; NBPIS 3, 4, In'TASC 3)

Learn and apply positive behavioral interventions and supports (PBIS) and functional behavior analysis
(FBA) to understand that all behavior has communicative intent and is open to cultural interpretation,
and to develop ways to respond to behavior that are reflective, proactive and supportive towards
students’ growth. (EdSpec TPE 2.2, 2.4, 2.5, 2.6, 2.7, 4.3, 4.6, 4.7, 5.4; GenEd TPE 1.1, 1.3, 1.8, 5.1, 5.2,
5.4,5.5,5.6,5.8 NBPIS 3, 4; In"TASC 1, 3, 6)

Development of communication and problem-solving skills, active listening, utilization of parent
interview techniques in family assessment, and methods for accessing educational and developmental
service delivery systems. (EdSpec TPE 4.7; GenEd TPE 1.2, 6.4; NBP1S 5)

Demonstrate competence in PBIS strategies such as trauma-informed practices, restorative practices,
and social-emotional learning, (GenEd TPE 1.8, 2.1, 2.2, 2.4, 2.4, 2.5, 2.6; NBPI1S 1, 4, In"TASC 1, 3, 6)

Critical Inquiry: By the end of the program all studentswill:

Implement effective and professional collaborative strategies in working with stakeholders (families,
other educators, paraprofessionals, administration, district personnel, community-based organizations,
and outside agencies). (EdSpec TPE 1.1, 4.6, 6.1; GenEd TPE 1.2, 1.8, 6.4, 6.5, 6.6, NBPTS 3, 4, 5;
InTASC 5)

Internationalization & Global Citizenship: By #he end of the program all students will:

Demonstrate ability to connect disability studies lens, focusing on a strengths-based understanding of
families and the influence of social and cultural factors on the lived experience of disability.(EdSpec 7.5,
GenEd TPE 1.1, 6.1, 6.2, 6.4, 6.5, 6.6, NBPTS 4, 1, 9)

Collaborate with stakeholders in developing postsecondary transition plan (EdSpec 1.5, 4.7; GenEd 4.5,
4.6, 5.8; NBPTS 1, 3, 5; In'TASC 5)

Textbooks: There are no textbooks for this course. Instead you are assigned specific readings that

are available via Copley library.




Course Requivements:

Focus Students: Work with your cooperating teacher to choose 3 students from your assets-based
class observation whom you would like to focus on. We recommend you choose students with the
following identifiers: 1) students identified by the district/school with an IEP or 504 Plan or for the
GATE program, 2) students whose life experience(s) either inside or outside of school may result in
the need for additional academic and/or emotional support and whose behavior in class catches
your attention. As you will be conducting a conversation with one of your focus student’s
families, make sure that one of your focus students is a student whom your cooperating
teacher believes you will have access to for this purpose.

1. Classroom Observation

The purpose of this assignment is to give you an opportunity to observe (a) the classroom you are
placed in and try to see it as your students would, and (b) how students might behave differently in
different contexts.More details on this assignment and success criteria are provided in Instructions
on Classroom Observation. Submission points for observation and reflection = 100.

2. Student Interest Inventory

There are many ways to get to know the students in your classroom. Based on interest inventories,
interviews, assessments, and observations you have encountered in this course, in the field, and
developed from your own experience, you will construct and implement an assets-based student
interest inventory to further learn about the students in your class or your current placement. Please
make sure your items are age appropriate and culturally responsive. More details on this assignment
and success criteria are provided in Instructions on Student Interest Inventory. Submission points
for implementation and reflection = 100.

3. Family/Parent Conversation

Families’ perspectives of their child and schooling can differ considerably from that of the school.
This is an opportunity for you to “meet families where they are” (Ocasio-Stoutenberg & Harry,
2021) and learn the parent’s story and to understand how listening to families can inform
professional recommendations and decisions. For this assignment, you will connect with the parent
or guardian of one of your focus students to conduct a conversation. More details on this
assignment and success criteria are provided in Instructions on Family Conversation. Submission
points for family connection meeting and reflection = 100.

4. Universal PBIS Intervention (CTC Assessment Ed Specialist Mild/Moderate Disability
Standard 2 & 6)

Based on your analysis of the data you gathered from three sources (classtoom observation, student

interests survey, and parent conversation), you will design and implement a Tier 1 (Universal)

intervention or healing practice in the classroom to benefit all the students, including three focus



students. Over six weeks, you will collect data to monitor the progress of your focus students and
evaluate the effectiveness of your intervention. You will participate in two PBIS meetings to get and
give feedback from/to your peers on your design and analysis. More details on this assignment and
success criteria are provided in Instructions on Universal PBIS Intervention. Submission includes (a)
design of intervention informed by three data sources, (b) analysis of effectiveness of intervention
informed by progress monitoring data, and (c) critical reflection for total point value = 100.

5. Family and Educator Transitions Resource Folder. (CTC Assessment Ed Specialist
Mild/Moderate Disability Standards 1 & 7)

This is a group project- Providing the students, families, and other educators of your students with
disabilities with relevant and accurate information about available services and their rights is an
important aspect of being a teacher. Groups include transitions from: TK-K/1, Elementary to
Middle School, Middle School to High School, High School to Adulthood (diploma/ certificate),
High School to 18-22 Program, 18-22 to Adulthood. More details on this assignment and success
criteria are provided in Instructions on Family Resource Folder. Submission points for development
and reflection = 100.

Grading
Assignment Points Percentage of grade
Classroom Observation 100 20
Assets-based Student Interest Inventory 100 20
Family/Parent Connection Meeting 100 20
Universal Intervention PBIS Meetings 100 20
Family and Educator Transitions Resource Folder 100 20
Total 500 100
Grade determination
Grade Percentage Grade Percentage equivalence
equivalence
A 96-100 B 85-87.9
A- 93-95.9 B- 83-84.9
B+ 88-92.9 Below B- A grade of B- or above must be achieved for conrsework to connt
towards a credential or professional development degree.




Course Policies

General wellness
Although we have returned to campus this year, the effects of the COVID-19 global pandemic continue to

shape everyday life. As a student you may experience a range of issues that can cause bartiers to learning, such
as strained relationships, increased anxiety, trauma, alcohol and other drug concerns, difficulty concentrating,
and/or lack of motivation. These types of stressful events or mental health concerns can lead to diminished
academic performance or reduce a student’s ability to participate in daily activities. USD Student Wellness
offers services to assist all students if you or a friend are experiencing concerns. Please visit the “You are
USD” website at _http://sites.sandiego.edu/youareusd/ or call (619) 260-4655. Emergency services are also
available 24/7 through Public Safety at (619) 260-2222.

Attendance

Students are expected to attend class regulatly. I will be taking attendance in each class even though it is not
part of your grade, as a way to check in on you. However, please stay home if you are sick The COVID-19
pandemic has taught us that we need to change the way we behave when we have symptoms. Please stay
home to keep others healthy. If something arises in your life that prevents you from attending class, please
reach out to me to let me know. When you are absent, it is your responsibility to get good notes from a
classmate, review the lecture slides, and complete the assigned homework for the day you missed. After you
have reviewed all that on your own, you are welcome to come see me in office hours with any questions or
clarifications.

Assignment Due Dates

Sometimes life gets in the way of meeting deadlines. You have 2 no-questions-asked grace periods for any 2
assignments in the course. Each grace period lasts 2 days. That means if a project is due on Wednesday, you
can take an automatic extension until Friday. You may not ever need them, but they are there if you do. If you
need more than 2 days, we can discuss that possibility. All assignhments should be submitted using
Blackboard’s "submit assignment" link.

Behavior Expectations
Please be respectful of each other, the instructor, and any guest presenters while in class. We are all here to
learn together.

Accommodating Learning Differences

It is important to me that this course is accessible to all students. If you have, or believe you may have, a
disability or may need accommodations I encourage you to reach out to our Disability and Learning
Differences Resource Center (260-4655) http://www.sandiego.edu/disability/ early in the semester so that

reasonable accommodations may be implemented as soon as possible. If issues arise as the course moves
forward, please reach out to me and we can brainstorm study strategies and possible alternatives to help you

succeed in the course.

USD Writing Supports


http://www.sandiego.edu/disability/

SOLES offers free writing coaching to all students, of all skill levels at all stages of the writing process
through the SOLES Graduate Student Writing Center. For more information visit

https://www.sandiego.edu/soles/current/writing-center.php#content-accordion?2

Grade of Incomplete

The grade of Incomplete (“I”’) may be recorded to indicate (1) that the requirements of a course have been
substantially completed but, for a legitimate reason, a small fraction of the work remains to be completed,
and, (2) that the record of the student in the course justifies the expectation that he or she will complete the
work and obtain the passing grade by the deadline. It is the student’s responsibility to explain to the instructor
the reasons for non-completion of work and to request an incomplete grade prior to the posting of final
grades. Students who receive a grade of incomplete must submit all missing work no later than the end of the
tenth week of the next regular semester; otherwise the “I” grade will become a permanent “IE” A Petition for
a grade of incomplete must accompany all requests for an incomplete at the end of the course term. Criteria
for changing a grade of incomplete to a letter grade must be negotiated with the instructor before the final
class. The criteria must be outlined on the signed Incomplete Request Form. A completed form with both the
instructor and student signature must be turned in by the last session of the class. Without a student signed
form the registrar requires assignment of a grade of F. A student must complete an incomplete by the 10th
week of the next session or a grade of F is permanently calculated in the overall grade point average.
Attempts to complete an incomplete after the 10-week deadline require the approval of the Associate Dean of
the School of Education.

Basic Needs Acknowledgement

Any student who faces challenges securing food or reliable housing, which may affect their academic
petformance in this course, is urged to contact the instructor and/or the Student Affairs Office (UC 232). If
you find yourself in this situation, please reach out so that you can gain access to the USD Food Pantry,

Torero Closet, or other resources on or off campus.

SOLES Online Course Evaluation

Student evaluations in SOLES are collected via an on-line system that maintains student anonymity. SOLES
uses these evaluations for continuous improvement of course content and instruction and as a component of
its regular performance review of faculty members, so please take them setiously. Course evaluations are
available to students in their MySanDiego accounts via the Active Registration link on the One-Stop Services
tab. Your instructor will provide you with instructions on how to access the evaluations once they are

activated near the scheduled conclusion of your course.

Expectations for the Instructor

The instructor is expected to facilitate learning, to answer questions appropriately, to be fair and objective in
grading, to provide timely and useful feedback on assignments, to maintain adequate office hours, and to treat
students as they would like to be treated in their place. Please reach out to me (anonymously or not) if you
have feedback or concerns about how well I am living up to these expectations.

Academic Integrity

Plagiarism and cheating are serious offenses that undermine the integrity of any academic institution.
Plagiarism occurs when an idea is taken from a source other than the writer without citing that source.
Quoting and paraphrasing ideas without citations are a form of plagiarism. Plagiarism and cheating on exams
and/or assignments will most often result in an automatic “F” for the assignment and, as required, a report to


https://www.sandiego.edu/soles/current/writing-center.php#content-accordion2

the academic dean. Students are held accountable to USD’s honor code policy. For definitions and details, see:
sandiego.edu/conduct/documents/HonorCode.pdf

Kumeyaay Land Acknowledgement
We acknowledge that the land on which we gather is the traditional and unceded territory of the Kumeyaay
Nation, and pay respect to the citizens of the Kumeyaay Nation, both past and present, and their continuing

relationship to their ancestral lands.

Sustainability

As higher education professionals, it is our responsibility to advance sustainable practices in our business
operations and the education of our students. In collaboration with the University-wide sustainability efforts,
we are committed to developing sustainable practices. Copies of this syllabus will not be printed for
distribution by the instructor and handouts will be avoided whenever possible. Recycling is always
encouraged.
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Course Outline (This schedule is subject to change. Please note color coding of specific classes)

Topic
Flipped classroom
Dat.e/ Trauma-informed practices will be presented Assignment due Homework for next week
Session | in this class. You have the choice to skip this
class with no penalty (make sure you get the
notes from your classmates later).
PBS 1: School-wide Complete: Reflection on authority
Intro to coutse, syllabus, MTSS/ RT1/ [Read:
PBIS [ntroduction to Cirele Forward (Nancy Reistenberg) "Safety and Pies"
1 Suspension as a Form of Exclusion in San Diego County"Five Critical Facts"
9/1 For use in class 9/8: this infographic
Watch:
USD Center for Restorative Justice: "What is Restorative Justice?"
PPT video: "Restorative Justice Practices”
RP 1: School-wide Submit reflection on Complete: Reflection on harm
‘Theory of RP authority [Listen: PPT on Effects of Social Inequities on CLLD Families
2 Understanding behavior from RP [Podcast: Nice White Parents (Ep. 1)
9/8  |petspective Complete: Community assets inventory OR Appleseed Project Parent Walkthrough
Optional:
Watch video: sample of family conversation: Katherine/Mava (30 min)
Families 1: School-wide Complete:
Community context Submit reflection on harm [Classroom Observation and Reflection
[Identify:
1. Identify focus students
P.  One caregiver from the three focus students who would be willing to participate
3 in the family connection meeting. Contact them to set up a time and place for the
meeting,
s Watch:

1. PPT video: Overview of Classroom-Wide PBIS (30:22)
2. Every kid needs a champion (Rita Pierson) (7:48) (optional)
|Read:

1. Creating a Culturally Responsive Community for Learning (Hammond, 2015) p.
142-151



https://drive.google.com/file/d/1d8oUX-h4iNfIagndMyfhczZtdJKXc7-8/view?usp=sharing
https://drive.google.com/file/d/1f1qfEBu1owmNa592nkO3FB4EBq6hI_PW/view?usp=sharing
http://schottfoundation.org/sites/default/files/rp-carlos.jpg
https://drive.google.com/file/d/1umL232s8foEASILz-kYGWGOLrcb-rT7W/view?usp=sharing
https://sandiego.hosted.panopto.com/Panopto/Pages/Viewer.aspx?id=7a756694-9ce0-435f-8a99-ad9101480da0
https://sandiego.hosted.panopto.com/Panopto/Pages/Viewer.aspx?id=db03c423-509e-4ceb-b72c-ad9a004fc0a8
https://podcasts.apple.com/us/podcast/nice-white-parents/id1524080195
https://sandiego.hosted.panopto.com/Panopto/Pages/Viewer.aspx?id=9b491799-ea90-4c76-81a3-ad98015c730e
https://docs.google.com/document/d/1neDHZ2lnRjY2QOud6nvwb60DY_OrGGEn/edit?usp=sharing&ouid=103383382086088046299&rtpof=true&sd=true
https://sandiego.hosted.panopto.com/Panopto/Pages/Viewer.aspx?id=1aaf935a-d1fa-425f-9865-ad9d015cc764
https://youtu.be/SFnMTHhKdkw
https://ebookcentral.proquest.com/lib/sandiego/detail.action?docID=6261739
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2. Why SEIL Alone Isn’t Enough (Simmons, 2021) p. 1-11

3. Jigsaw Reading:

® Tast Name A-K) Creating a Strength-Based Classroom [earning
Environment (Zacarian, Alvarez-Ortiz, & Haynes, 2017) p. 53-82

® (Last Name J-Z) Cultivating Compassion in the Classroom (Jennings, 2019) p.
146-163

PBS 2: Classroom-wide

Submit Classroom

Complete:

4 Slide deck for class Observation and [mplement Student Interest Inventory w/one class
9/22 [Classroom-based PBIS; Getting to know |Reflection
your students; Watch:
1pm Healing practices PPT video: Community Building Circles
MRH 201|Group Activity: Classtoom PBIS Recorded examples of community-building circle (select one)
Partner Feedback Activity: Create Student e High school community building circle
4:40pm [loventory ® Grade 5/6circle
MRH 102 ead:
ircle Forward, intro-p.41
etter Than Carrots or Sticks, Ch. 4, Smith Fisher & Frey
RP 2: Classroom-wide Submit Student Interest  [Complete:
5 Analyze results of inventory in groups  [Inventory results and 1. Family Conversation and reflection
9/29 Model community-building circles analysis Watch:
1pm (fishbowl exetcise) 1. (All) Video/PPT on Cultural Reciprocity (15 min)
MRH 201[Pebrief and discussion of exemplars . (All) Video: sample of family conversation: Katherine/Maya (first 12 min only)
Circle design assignment [Read /Watch:
4:40pm 1. Secondary/middle level: Watch Who Cares about Kelsey? (1 hour)
MRH 102 2. Elementary/ Primary level: Read Zora: “On being Out-Standing” from
Shalaby (pp. 1 - 39).
6 Families 2: Classroom-wide Submit Family Watch:
10/6  |Getting to know your students’ families; |Conversation and 1. Video: PBIS Meeting #1 (25:04)
Ipm |Cultural reciprocity Reflection [Read:
MRH 201[Discussion on Kelsey & Zora case 1. Smith, Fisher, & Frey (2015) Chapter 3 Better than Carrots and Sticks
studies; class share-out .  Leveled Reading:
4:40pm a. Elementary: Kluth (2010) Chapter 9 “Rethinking Behavior”
MRH 102 b. Secondary: reeman et al. (2018)Chapter 5 “Stronger Together”



https://www.ascd.org/el/articles/why-sel-alone-isnt-enough
https://drive.google.com/open?id=1NIg4KWD58Jf4tibMiVUF8QkLezQl-DI0
https://drive.google.com/open?id=1NIg4KWD58Jf4tibMiVUF8QkLezQl-DI0
https://drive.google.com/open?id=1O8bFug0v4epZZIid2rRS5T-hrghgYwbY
https://docs.google.com/presentation/d/1Iky90VBXaseiyE-tNiWB5kDDhFZQr8llDgH6muEzOXw/edit?usp=sharing
https://docs.google.com/document/d/14u_f-6i-fsbn3QkZJQt0FZt2p5b_tYQOWs-Xz7lHENY/edit?usp=sharing
https://docs.google.com/document/d/14u_f-6i-fsbn3QkZJQt0FZt2p5b_tYQOWs-Xz7lHENY/edit?usp=sharing
https://sandiego.hosted.panopto.com/Panopto/Pages/Viewer.aspx?id=3520a64c-b08a-411e-91f0-ad9c012f8189
https://www.youtube.com/watch?v=RdKhcQrLD1w&t=303s
https://vimeo.com/27828280
https://drive.google.com/file/d/1m35sicqImr3dmU7ah4xu_NpxwM5JdzGD/view?usp=sharing
https://sallypro.sandiego.edu/iii/encore/record/C__Rb5183205__S__Orightresult?lang=eng&suite=cobalt
https://sandiego.hosted.panopto.com/Panopto/Pages/Viewer.aspx?id=960e28c6-4fd4-40b7-8f1a-ad87013ba229
https://sandiego.hosted.panopto.com/Panopto/Pages/Viewer.aspx?id=9b491799-ea90-4c76-81a3-ad98015c730e
https://sandiego.kanopy.com/video/who-cares-about-kelsey-2
https://sallypro.sandiego.edu/iii/encore/record/C__Rb5183174__S__Orightresult?lang=eng&suite=cobalt
https://sandiego.hosted.panopto.com/Panopto/Pages/Viewer.aspx?id=c4fa6900-97ab-4b15-970e-adb7000ca8e8
https://sallypro.sandiego.edu/iii/encore/record/C__Rb5183205__S__Orightresult?lang=eng&suite=cobalt
https://drive.google.com/file/d/1gpJZJyyGgBE56Je2gxeQHw-79pZuoXh5/view?usp=sharing
https://drive.google.com/file/d/1sio-7xbzQzn8kqOOysL1yJ4GX8mFHUzz/view?usp=sharing
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PBS 3: Student-centered A 'Watch:
M 1. PPT video, “Restorative Practices That Respond to Harm”
7 Mﬂ ) Circles that respond to harm (Fairfax County Schools)
10/13 |Analysis of Data to Inform Intervention R ead:
Online |(Possible Interventions: Designing Circle, : .
Joom.|SEL, healing practices, executive 3. Read: Ch. 5, Better Than Carrots or Sticks
functioning) 4. Read: case study for in-class conference
Data collection 5. Preview: Restorative Conference Facilitation Script
RP 3: Student-centered A Submit the final circle you [Continue implementation and data collection on PBIS Intervention
Responding to Incidents of Harm have designed Watch:
Intro to Conferencing 1. Healing Practices Video (TBD)
8 [Read:
10/20 1. Helping Traumatized Children Learn (2005) Ch 1 (p. 15-41) or watch videos on
this webpage
2. When Schools Cause Trauma
3. Compassion Fatigue (DuBois & Mistretta, 2020) (p. 1-16)
PBS 4: Student-centered B Submit PBIS/Healing Complete:
Learning recovery, SEL (Healing practice you have designed |l. Group Meeting: Touch base PBS meeting check-in
Practices) P. Continue implementation and data collection on PBIS Intervention
Using Healing Practices to Build on
Strengths: SEL and Executive Watch:
Functioning PPT on legal rights
9 Healing Practices to Prevent Compassion Video on family conversation Katherine/Maya (30 minutes)
10/27 Fatigue [Read:
Mandated reporting 1. All read case study: Althea: “We are Warriors” from Ocasio-Stoutenburg & Harry
D.  Leveled Reading:
1. Secondatry/ middle: Read Jenny: “Ihis is a Family” from
Ocasio-Stoutenburg & Harry
2. Elementary/ primary: Read case study: Marcus “On being Good” from
Shalaby
Families 3: Student-centered A Continue implementation and data collection on PBIS Intervention
Legal rights of Parents and the advocacy | What is a manifestation
11(/) 3 expectation determination? 'Watch:

Role play on IEP meeting

Althea, Marcus & Jenny case studies

1. PPTvideo: Safe and Supportive Re-entry into the School Community



https://docs.google.com/presentation/d/1fNFSLlwIziH7_k2vIZGPhu9pl0dypjm4WIp5PXmZNT0/preview
https://docs.google.com/document/d/1rXKESxSf9Uw3w_r5ZnYoMwVagwkVoWGmJ39lvVO-VCw/copy
https://www.youtube.com/watch?v=5QTtSBBrueI
https://sallypro.sandiego.edu/iii/encore/record/C__Rb5183205__S__Orightresult?lang=eng&suite=cobalt
https://docs.google.com/document/d/1wcR7q0m4Kn7w_GFz-ys53Nv66EGsV_5mpf3MbTYnX3I/edit?usp=sharing
https://docs.google.com/document/d/13ZD4BsePhxZTDjNPfQ3Rj1TlkAID8ileN5zyRDLAAg0/edit?usp=sharing
https://traumasensitiveschools.org/tlpi-publications/download-a-free-copy-of-helping-traumatized-children-learn/
https://traumasensitiveschools.org/tlpi-publications/
https://traumasensitiveschools.org/tlpi-publications/
https://www.tolerance.org/magazine/summer-2019/when-schools-cause-trauma
https://drive.google.com/open?id=10SCXsli6xKAQthyUTAij8smOeFNj60Tc
https://sallypro.sandiego.edu/iii/encore/record/C__Rb5183206__S__Orightresult?lang=eng&suite=cobalt
https://sallypro.sandiego.edu/iii/encore/record/C__Rb5183206__S__Orightresult?lang=eng&suite=cobalt
https://sallypro.sandiego.edu/iii/encore/record/C__Rb5183174__S__Orightresult?lang=eng&suite=cobalt
https://www.manifestationdetermination.com/what-is-a-manifestation-determination/
https://www.manifestationdetermination.com/what-is-a-manifestation-determination/
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Manifestation Determination

2. Restorative Welcome and Re-entry Circle

1. Circle guide for class
2. CA Dept. of Ed Safe and Supportive Schools page
3. Example school safety plan

RP 4: Student-centered B
Re-entry RP and supporting school safety

Continue implementation and data collection on PBIS Intervention
Watch:
1. Transition and Support Services for San Diego Video (TBD)

11
11/10 [Read:
1. Shalaby “A Letter to Teachers”
2. DCDT Fast Facts: Culturally Responsive Transition
3. Trainor (2017) Chapter 2: Transition Education as a Cultural Practice
Families 4: Student-centered B Complete
Transition services 1. Implementation and data collection on PBIS Intervention
12 Guest speaker panel on transitions 2. Family Resource Folder
11/17  |Eamily Resource Folder (In-class groups) Watch:
Online 1. PBIS Meeting #2 Video (TBD)
Z.oom [Read:
1. Collaboration Beyond Compliance (Friend & Cook, 2013)
2. 90 dips (2021)
11/24 Thanksgiving Break
13 [PBS 5: Student-centered C Complete:
12/1  |Behavioral outcomes 1. PBIS Intervention and healing practice data collection and critical reflection
Online [PBIS Meeting #2: Bring your findings
zoom [and preliminary analysis
SMART Goals
Class presentations Submit:
14 |Presentations on Family Folders 1. Universal Intervention
12/8 [Citcle: One take-away from your and Reflection

implementation of intervention

2. Group family folders



https://www.youtube.com/watch?v=HiLtFVHR8Q0
https://docs.google.com/document/d/1OYWqG2lyu9exVlUNlBeC4N-VtWIAuOPpd2pSoGNYsuE/edit?usp=sharing
https://www.cde.ca.gov/ls/ss/se/safesupportive.asp
https://www.isbe.net/Documents_MSAFE/20200131-Safety-Plan-Packet.pdf
https://sallypro.sandiego.edu/iii/encore/record/C__Rb5183174__S__Orightresult?lang=eng&suite=cobalt
https://drive.google.com/file/d/1XAWiSHTpoGDLmcsgvETvIGdDK4XNeI8z/view?usp=sharing
https://ebookcentral.proquest.com/lib/sandiego/detail.action?docID=4873356
https://docs.google.com/document/d/1OZrhRv-Dfo-pYxgOGYhkfuZhNiBUgP42c53fK6cPSxQ/edit?usp=sharing
https://drive.google.com/file/d/1qixwlw6894SkQyySaHleA5x0VDtBvQsN/view?usp=sharing
https://drive.google.com/file/d/1EwsAv4Ikg2tPcpKHL5mzA6_ExnSVv-V-/view?usp=sharing
https://docs.google.com/document/d/1UF4v-qS7smKeoqQXhgdrqoLWnN29c7BJ1DLzxGTri18/copy

